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ABSTRACT
The study examined the “Role of school management committees on the academic performance
of learners in primary schools in Ngora Town Council, Ngora District.” The study was guided by
the following specific objectives; i) to examine how motivation of teachers by School Management
Committees influences pupils’ academic performance in UPE schools; ii) to analyse how
monitoring of Schools by the School Management Committees influence pupils’ academic
performance in UPE schools; iii) to examine how accountability by the School Management
Committees impacts on the pupils’ academic performance in Ngora Town Council, Ngora District.
The study used a cross sectional research design and data was collected from 080 respondents
using self-administered questionnaires and interviews methods. The study used a cross sectional
research design and data was collected from 152 respondents using self-administered
questionnaires with both quantitative and qualitative methods. Objective one of the study found
out that poor motivation of teachers by the school management committees has negative effect on
learners’ academic performance, shown by a very high mean and small standard deviation of (u =
3.55; SD = 0.48). The high mean implies that lack of motivation of teachers by the SMC influences
the academic performance of learners and it hinders their commitment as teachers which affects
the progress of learners and the small standard deviation shows that most of the respondents agreed
to the item questions in the questionnaire. Objective two of the study found out that lack of effort
to monitor the teachers by the SMC members influences the academic performance of learners.
The results show a very high mean and small standard deviation of (4 = 3.56; SD = 0.50) which
implies that respondents stated that minimal monitoring by the SMC is done in schools which
minimizes the active participation and academic performance of learners while the small standard
deviation shows that most of the respondents agreed to the item questions in the questionnaire.
Obijective three of the study found out that there exist poor accountability by the SMC. The results
revealed a very high mean and small standard deviation of (4 = 3.56; SD = 0.47) which implies
that respondents agreed to the fact that there is poor accountability by the school management
committees which influences the academic performance of learners while the small standard
deviation depicts that most of the respondents agreed to the item questions in the questionnaire.
The study concluded that motivation; monitoring and accountability are serious roles that must be
carried out by school management committees and have potential negative effects on the academic

performance of learners.
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CHAPTER ONE

INTRODUCTION

1.0 Introduction
This chapter presents the background to the study, statement of the problem, purpose as well as
the objectives of the study, research questions, justification of the study, scope of the study,
significance of the study, conceptual framework and operational definitions, limitations of the
study and delimitation.

1.1 Background to the Study
This study examines the role of School Management Committees on the academic performance of
learners in Primary schools. School Management Committee in this study is conceived to be an
independent variable while academic performance is the dependent variable. The role of School
Management Committees measured in form of teachers’ motivation, school monitoring, good
working relationship, routine visits and supervision, accountability and resource mobilization
while academic performance was measured in form of improved teaching-learning condition,
grades obtained by the pupils, quality results achieved as explained in the conceptual framework
in figure.
In the last three decades, the world has witnessed shifts in views on the extent to which the state
should provide and control education and other services to its citizens. As part of education and
public sector reforms, many countries across the globe chose to decentralize the administration
and financing of education services to regional, local and school levels (Opande, 2013). In Britain,
the Conservative Party’s manifesto for the 1987 national election contained proposals for four
major reforms each of which had implications on the management of schools and a shift in the
centralization-decentralization continuum towards self-management. It entailed a national core
curriculum, control over school budget to be given to governing bodies and head-teachers of all
primary and many primary schools within five years. And at the same time, allowing state schools
to opt out of Local Education Authority (LEAS) control with grants from the national government
being made directly to the schools. School Management Committee then allocate the resources
according to the needs at school level (Caldwells and Spinks, 1998).
Opande (2013) carried out a study on the influence of school management committees on public
primary schools performance in Migori district, Kenya that revealed that the SMC had not

1



coordinated and supervised well the provision of necessary learning materials like text books,
furniture and classrooms. Most of SMC members were found to be ignorant of their roles as far as
academic matters were concerned since the majority of them were either semi-literate or illiterate
and were unable to make appropriate decision which translates into better Education (KCPE)
results.
In Uganda, according to Passi (1995), SMCs were established by state government after
independence from colonial rule in an attempt to reduce the influence of churches on primary
education and establish its own administrative system. In 1998, with the introduction of Primary
Education (UPE), SMCs were reconfirmed as the statutory organs at school level and represent
government and thus formally remain in control of decentralized education (Government of
Uganda, Ministry of Education and Sports, 1998:17). According to Section 58, Part V, pp.51-52
of the Education Act, the School Management committees are charged with the following
responsibilities:

I.  The SMC shall manage the School for which it has been established in accordance with

the Act and its regulations.

ii.  The functions of the committee shall in so far as they relate to the day to day administration
and conduct of the School be performed by the Head-Teacher on behalf of the management
committee.

iii. A member of the committee shall not be subject to any personal liability of any contract
entered into by or on behalf of the management, in so far as he or she acted in good faith.

iv.  There shall be consultation with the foundation body e.g. Church before transfer or posting
of a Head-Teacher and deputy Head-Teacher to a School.

v. A management committee shall have the right to appeal to the District Council against the
posting or transfer of a teacher to or from a School within twenty-one days from the day it
is notified of the posting or transfer.

vi.  Where there is an appeal by the management committee under sub-regulation (v), the
teacher affected shall be informed of the reasons giving rise to the appeal to enable him or

her to respond.

vii. At the hearing of the appeal referred to in sub-regulation.
viii.  The teacher affected shall have the right to appear and defend him or herself at the hearing
of the appeal.

iX. A management committee may after consultation with the District Education

Officer(DEOQ) in Local Government and the Head-Teacher, declare vacancies of non-
2



teaching staff for the School to the District Service Commission to recruit the required
staff.

X. A management committee shall make such arrangements as it deems necessary to enable
the staff members of the School to submit their views, proposals or representation to the
management committee.”

The study focuses on the role of School Management Committee (SMC) on learners’ academic
performance. In this context SMC is a means to achieve the ideal output while the learners’
academic performance is the ideal outcome. Role of SMC in this study will be assessed based on
teacher motivation, School monitoring, accountability, budgeting, routine visits and supervision
and resource mobilization. SMC in this study is the independent variable while learners’ academic
performance is a dependent variable. Ngora Town Council, Ngora District is endowed with many
UPE schools almost in every 1 kilo meter which offer a place for every child to have an opportunity
to have good education that will lead him or her to a higher level of education in life but this is
becoming a problem because of management issues hence low academic performance due to poor
grades. Most of the PLE candidates score fourth grade, third grade and failures (UNEB report
2015). The report points a crucial problem that schools face in terms of outcomes that can be
pointed to management as in the school setting the School Management Committees are tasked
with the duty of overseeing that the school objective is realized that is measured in terms of
learners’ academic performance. Based on the real situation in Ngora Town Council, as evidenced
by the annual Primary Leaving Examinations results from the Uganda National Examinations
Board, there is an urgent need for SMCs to rise and take the mantle by coming up with collaborated

strategies to boost the teaching-learning conditions to benefit all the learners.

1.2 Problem statement

Poor performance in primary schools in Uganda remains a puzzle to both the ministry and the
citizens as whole. Much as the government of Uganda has done her best in bettering the education
system in the country by employing inspectors of schools and foundation bodies to monitor the
performance of teachers and school heads, the task of providing quality education for the citizenry
is highly demanding and requires a strong effort of the school management to organize the material
resources to achieve educational aims and objectives in terms of learning outcomes which is still
a problem, (Adeolu 2013). Recent reports indicate that between 2016 and 2020, the number of
children in primary schools declined from 100 million to 58 million, while the global primary

completion rate increased from 81% to 92% (UNESCO, 2015:13). However, even children who
3



complete primary school may still lack the basic skills necessary for work and life (World Bank,
2015:43). This points to a deeper management problem as it seems that SMCs that are supposed
to oversee that actual learning takes place, seem not to play their roles as evidenced by the poor
academic grades as a measure of a learning outcome of any educational process. A report by the
Educational Officer of Ngora Town Council of November, 2023 reveals that very little is done by
both the SMC and PTA members which probably is the major cause of poor academic
performance. Reports show that when board members show up in these schools, it is when there
is a grant release. This necessitates the need to conduct a study with a specific focus on examining
the role of School Management Committees as a major stakeholder on the academic performance
of learners in UPE schools in Ngora Town Council. Most of the previous studies on academic
performance in UPE schools in Uganda have focused on issues of teachers, teacher preparation
and teaching effectiveness (Akyeampong, Lussier, Pryor, & Westbrook, 2013), lack of adequate
government commitment (Mbiti, 2016), impact of HIV/AIDS (Kakuru, 2006), and poor quality of
schooling (Vermeulen, 2013). Some studies have also looked at parental involvement but were
more focused on the role of Parents Teachers’ Associations in education generally (Berg & Noort,
2011) or more broadly the influence of community participation including PTA and SMC on
academic performance (Kisembo, 2014). Moreover, most of these studies were carried out using
methods different than the proposed methodology and were not conducted in Ngora Town Council.
None of these previous studies address the role of SMCs on learners’ academic performance in
Ngora Town Council and hence the study is set to examine the role of management committee
members on the academic performance of learners in primary schools of Ngora Town Council,

Ngora District.

1.3 Purpose of the study
The study examined the effectiveness of Schools by school management committees on the pupils’

academic performance in Primary Schools in Ngora Town Council, Ngora District.

1.4 Objectives of the study

The study was guided by the following objectives:

1. To examine how motivation of teachers by School Management Committees influences pupils’
academic performance in primary schools in Ngora Town Council, Ngora District.

2.To analyse how monitoring of Schools by the School Management Committees influence

pupils’ academic performance in schools in Ngora Town Council, Ngora District.
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3. To examine how accountability by the School Management Committees impacts on the pupils’

academic performance.

1.5 Research questions/ Hypotheses

Research questions

The study answered the following questions;

1.

How does motivation of teachers by School Management Committees influence academic
of pupils in schools in Ngora Town Council, Ngora District Sub-County?
How does the Monitoring of the schools by the School Management Committees influence
pupils’ academic performance in primary schools in the Town Council?
How does accountability by School Management Committees influence pupils’ academic
performance?
Hypotheses
There’s a positive relationship between the motivation of teachers by School Management
Committees and the academic performance of pupils in schools in Ngora Town Council,
Ngora District Sub-County.
There’s a positive relationship between Monitoring of the schools by the School
Management Committees and Pupils’ academic performance in primary schools in the
Town Council.
Accountability by School Management Committees influences pupils’ academic
performance.
Propositions
1. Motivation of teachers by School Management Committees has an influence on the
academic performance of pupils in schools in Ngora Town Council, Ngora District Sub-
County.
2. Monitoring of the schools by the School Management Committees impacts on the
Pupils’ academic performance in primary schools in the Town Council.
3. Accountability by School Management Committees influences pupils’ academic

performance.



e Propositions

1. Motivation of teachers by School Management Committees has an influence on the
academic performance of pupils in schools in Ngora Town Council, Ngora District Sub-
County.

2. Monitoring of the schools by the School Management Committees impacts on the Pupils’
academic performance in primary schools in the Town Council.

3. Accountability by School Management Committees influences pupils’ academic

performance.

1.6 Justification of the study

The majority of the primary schools’ academic performance has greatly declined in Uganda despite
the high enrolment of the pupils in the schools. Besides that there has been tremendous
improvement in the infrastructure in terms of classrooms, textbooks but still the academic
performance has continued to deteriorate. Much as the School Management Committees are
supposed to oversee the proper running of the schools, they have not effectively played their roles.
There has been laxity on the part of the management committee but it also seems not to have very
clear demarcations on their roles in school governance. There has not been a critical research
carried out to that effect in Ngora Town Council, Ngora District on this subject matter, hence the
need for this study. This study examined ways of establishing the roles of SMCs in primary
schools, identifying their weaknesses and laying strategies on how to enhance pupils’ academic

performance in the selected primary schools.

1.7 Significance of the study
This study may be of great significance to a number of stakeholders in the field of education and

the following categories may find this study vital to them:

The findings of this research study may help the members of SMC realize how they are important
stakeholders in primary schools which might enable them improve on their performance in

schools.

This research study may be of great value to the school administrators and use it as basis to engage

with the School Management Committee to enhance academic performance.



The study may reveal to the education office the plights of the school management committees
and it is expected to provoke them to pay close attention to the committees in schools where there

IS poor academic performance.

This study might benefit the upcoming researchers interested in conducting research in the related
topic. To them this research may be of great value to provide them with literature to be reviewed.
The study might unearth the weaknesses of the SMC in primary schools and the foundation bodies
to use the research study as a basis for identifying competent and committed members to serve in

the School Management Committee.

The study findings may provide the Ministry of Education, Science, Technology and Sports with
a benchmark for strengthening the capabilities of the SMCs in the government aid UPE schools

for a realization of better academic performance.

1.8 Scope of the study

The scope of the study was limited to content, time and geographical scope.

1.8.1 Geographical scope

Ngora District is a district in the Eastern Region of Uganda. The town of Ngora is the site of the
district headquarters. Ngora District is bordered by Soroti District to the northwest, Katakwi
District to the northeast, Kumi District to the east, Pallisa District to the south, and Serere
District to the west. The district headquarters are located approximately 23 kilometres (14 mi), by
road, west of Kumi, the nearest large town. This is approximately 230 kilometres (140 mi), by
road, northeast of Kampala, the capital of Uganda. Generally, the study was conducted in Ngora
Town Council which is bordered by Kapir sub-county to the North, Mukura sub-county to the
East, Kobwin sub-county to the South and Ngora sub-county to the North.

1.8.2 Content scope
In terms of content scope, the study examined the role of the School Management Committees on

the academic performance of the learners in the primary schools in the Town Council.



1.8.3 Time Scope

The study was conducted in a period of years five years (2020-2024). This period is considered
because it is the time when the Town Council primary schools experienced severe decline in PLE
performance.

1.9 Conceptual framework

The conceptual framework on the role of school management committees on learners’ academic

performance is outlined in figure 1.1

Figure 1.1 Role of school management committees and academic performance

Figure 1:Conceptual framework:

Independent Variables Dependent Variables

Academic Performance

The Role of School
Management Committee
Members

e Teachers’ Motivation ﬂ* e Grades obtained by pupils at

Primary Leaving Exams
e Marked books

e Active learners’ participation

Good working Relationship
Bonus and top up Welfare
e School Monitoring o Testgrades

Routine visits

Supervision
Meetings
e Accountability Intervening Variables
Transparency in Resource e Monitoring
Mobilization e Teacher supervision
Financial committee meetings e Parents’ financial status

Source: Primary Data; 2024
Figure 1.1 above illustrates a conceptual framework that helped to model a unilateral relationship
between the independent variable the role of management committees and the dependent variable

academic performance. It further showed an interception of the intervening variables with causal



relationship by spurious associations which resulted from Monitoring, teacher supervision,

parents’ financial status

1.10 Operational definitions

The following are significance operational definitions in this study:

Academic Performance: Is the outcome of pupils’ grading in school assessment wherein pupils
are grouped based on their scores obtained in assessments or examinations they sat for. When
grading is done, pupils’ performance is realized as high, average or low where Town Council 1
students reflect high performance, Town Council 4 signifies low performance and Town Council
U indicates failure.

Management: Management refers to the process of working with and through others to attain
organizational objectives in a changing environment. Franklin (2002) defines management as a
distinct process consisting of activities of planning, organization, activating and controlling
performance to determine and accomplish stated objectives with the use of human being and other
resources. This means that members of SMCs are therefore expected to work with and through the
head-teachers, teachers, parents and other educational stakeholders to enhance learners’ academic
performance. According to Dakar Framework of Action (2000), the experience of the decade has
underscored the need for better governance of school systems in terms of efficiency,
accountability, transparency and flexibility so that they can respond more effectively to the diverse
and continually changing needs of the learners.

Members: Refers to the people who constitute the school management committees in primary
schools.

Learning: UNESCO (2013) defined Learning ‘as the process by which people acquire knowledge,
skills and attitudes. ‘Quality learning’ encompasses processes through which people acquire the
breadth and depth of knowledge, skills and attitudes necessary to fully engage in their
communities, express their ideas and talents and contribute positively to their societies” This
performance is evaluated by the mark or grade that students attain in tests or examinations done at
the end of the topic, term or year or education cycle.

Primary Leaving Examinations: This is the annual national examinations in Uganda that are set
for all primary seven pupils country wide as it is the top most class at primary education level. The
performance of pupils in these examinations determines their entry in primary education. In

Uganda, these examinations are set by Uganda National Examinations Board.



Role: is defined as a function that any individual or institution can play in society. In this study
role is defined as a function of the SMC in enhancing the academic performance of learners. SMCs
are obliged to support their learners from helpless childhood to adulthood. They act indirectly, as
managers of their respective schools.

School-Based Management: According to Adeolo (2013), School-Based Management is the
process of devolution of power and authority to significant stakeholders to perform statutory
responsibilities in the administration, monitoring, evaluation and review of education policy issues
for sustainable goal-oriented governance and effective teaching and learning activities to achieve
set standards and quality learning outcomes in schools.

School Management Committee: Means the legitimate body provided for in the Education Act
(2008) that acts as educational policy-making bodies for the primary school and work together
with head teachers to provide services that ensure quality teaching and learning.

Primary Education: Refers to free primary education that was introduced in 1997 in all

government aided primary schools.

1.11 Limitations of the study

The researcher encountered the following challenges;

Like in any activity, there are always some difficulties associated with it. Likewise in carrying out
this study, the researcher was faced with a number of constraints as seen below;

Financial problems; bearing in mind that the research requires a lot of material input and costs as
a result of movements from one place to another to collect data, photocopying and typing services,
stationary like papers and others not mentioned, finance proved to be a problem.

Time; the researcher faced a problem of time; this was due to the busy schedule of teaching,
preparation of reports for students at school.

Suspicion; some of the respondents suspected that the researcher had a hidden agenda due to the
insecurity in the area. The respondents at times hesitated to answer questions and thus feared for

incorrect answers.

1.12 Delimitation of the Study

The researcher looked at the ways of overcoming the challenges such as; the researcher solicited
enough funds from her school SACCO account to enable her do the work. Suspicion, the researcher
assured the respondents of confidentiality of information given to her and explained thoroughly as
the research was for academic purposes. Finally on the issue of time, the researcher ensured that

she timetables herself accordingly making sure that other activities are not affected.
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CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

This chapter provides the presentation of related literature that presents other authors works on the
topic. The presentation was done based on the research objectives presented in chapter. This
presentation was presented following the objectives of the study which tackled SMC’s roles in the

Primary Education.

2.1 How motivation of teachers by School Management Committees influences pupils’
academic performance

Teacher motivation in schools Motivation has been defined as; the psychological process that give
behavior, purpose and direction (Kreitner, 1989); an internal drive to satisfy an unsatisfied need.
For the purpose of this study a more operational definition of motivation is defined as the
psychological process that causes the arousal, direction and persistence of behavior. Armstrong
(2006) defines motivation as the inducement of a desired behavior with in subordinates with a
view of channeling their efforts and activity to achieve an organization’s goals. He adds that it’s
an internal drive to satisfy an unsatisfied need in an organization and is also known as an incentive
action. Motivational states are called intrinsic and extrinsic motivation (Armstrong, 2009)
theorized about both intrinsic and extrinsic motivational states and about correlates of those states.
Extrinsic motivation is related to tangible rewards such as salary and fringe benefit, security
promotions contract of service the work environment and conditions of work. Such tangible
rewards are often determined at the organizations level and largely outside the control of individual
managers.

Financial Motivation: When speaking about financial motivators, it means that the employer
spends money a lot on the reward directly, or the employee receives some kind of monetary reward.
Financial rewards are short-term motivators to employees and are forgotten about later in the
employee’s careers. This method may not take as long for management, but it also does not have
as long as a lasting effect on employees. The most common fmancial reward is either a cash bonus
or a salary raise. More than half the employees surveyed by the Society for Human Resources
Management in 2009 said that benefits and compensation by SMCs are important (Dessler, 2013).

With the recent economy, compensation may be more important, but it may not serve as a strong

11



motivator for all. A cash bonus is extra payment on top of the regular salary to encourage
employees to work harder and 8 meet company goals. A bonus motivates the employee to
understand exactly what the organizational goals are as well as to be a productive employee and
make sure the goals are met. There are certain deadlines for bonuses which are usually around
Christmas time or in the summer. Bonuses benefit the employee as well as the employer. The
employee receives money that they would have not had and the employer gets the best work
possible from the employee. An increase in the employee’s salary is called a raise. Raises are
usually done once or twice a year (Chiu, Luk & Tang, 2002). Another way to motivate employees
with regards to pay is commission. Pay can be based purely on commission or can be an addition
to a salary. This type of pay is usually used for people in sales and is a percentage of the amount
of sales that are completed. Commission pay encourages the employees to make as many sales as

possible so they can increase their income (Danish & Usman, 2010).

Training and development: According to Florence (2008) human capital is made up of
intellectual capital, social capital and emotional capital. Learning and development have often
been hailed as a core organization strategy influencing both employee retention and human capital
growth. Economists have different interpretations of the term “human capital” in different ways.
According to Foot & Hook, (2008), training plays a key role in employee commitment according
to Scott Brum of the University of Rhode Island. The training program must meet expectations
and needs of the employees, though. Companies are more likely to retain employees who view
their training as relevant to their jobs and subsequently have a positive commitment to their
company. A successful training program consists of management providing employees with
accurate information and communication about the training as well as a program that ensures that
training is relevant to their jobs. (Munsamy&~Venter, 2009). Tumuhairwe. (2014) argued that
countries in the European Community Household Panel (ECHP) 1994-2001, found that job
satisfaction tended to be higher where there was access to workplace training. The relationship
between skill acquisition and job satisfaction is not 9 straightforward. First, there is the distinction
between general and specific skills. The portability of general skills may raise job satisfaction as
it is easier to move to other jobs where satisfaction is higher. In contrast, specific skills bind the
worker to the firm and may reduce satisfaction by creating a barrier to exit as workers will lose a
portion of the return on such skills if they move. This leads on to the question of the matching of

individual skills and levels of education with job requirements. If workers are mismatched in terms
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of skill and education requirements, this may lower job satisfaction, as evidenced in the earlier

literature.

Job security: Job security is basically income security that can be derived from employment,
either dependable employment or self-employment. The security is derived from the level of
human capital of the individual on the one hand and the functioning of the labour market on the
other, Aswathappa (2013) Employment security generally refers to protection against unfair or
unjustified dismissals. According to the most commonly used definition, “employment security
means that workers have protection against arbitrary and short notice dismissal from employment,
as well as having long-term contracts of employment and having employment relations that avoid
casualization. Wayne (2006) state that employment security is not only important for the purpose
of providing income security but also that we should not neglect or underestimate “the non-
pecuniary benefits of employment - the sense of social participation that it provides, and the
psychological effects on self-confidence and self-respect that employment brings. Research on job
insecurity is recently focusing on those intervening variables that could mitigate and reduce its
negative consequences. It was suggested that individual differences in personality traits such as
negative affect and self-care, self-esteem and optimism (Van Wart, 2008) emotional intelligence
locus of control and need for security may moderate the negative effects ofjob insecurity on
wellbeing outcomes. According to Norusis (2005) job insecurity have in common the underlying
assumption that job insecurity is, intended to be a subjective experience, based on individual
perception and 10 understanding of the environment and the situation, and refers to the anticipation

of the stressful event of losing the job itself.

Teacher performance in schools Naharuddin and Sadegi (2013) emphasized that employees’
performance depends on the willingness and openness of employees to do their job. Further, they
stated that by having this willingness and openness of employees to do their job, it could increase
the employees’ productivity which also leads to performance. Foot and Hook (2008) asserted that
employees need to be given the ability to contribute to the performance of the firm together with
the means and incentive to do so. They further argued that the management should work in
partnership with its employees for continuous and increased production through the use of
involvement and partnership practices. They also asserted that organizations should attempt to
maximize their employees’ contribution to the achievement of organizational goals so that
employees have the ability to add value through high-performance working while, at the same

time, directly benefiting employees themselves. According to Kusek&Rist (2005) employee
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performance is measured in terms of the results that organizations achieve in relation to their
objectives. They further argue that, in principle, it can be measured at output, outcome or impact
level. Performance should therefore be measured by results (output outcomes) that an organization
produces. Other scholars recommend that performance should be measured in terms of efficiency,
quality, productivity and timeliness where efficiency is defined as the ability of employees to meet
the desired objectives or target. Productivity is expressed as a ratio of output to input quality is the
characteristic of products or services that bear an ability to satisfy the stated or implied needs.
Teachers’ job performance is a concern of everybody in the society. Oxford Advanced Learner’s
Dictionary defines performance as the act or process of carrying out something or execution of an
action or a repetitive act or fulfillment or implementation (Homby, 2000). In this respect, teacher
performance connotes the teachers ‘role of teaching students in class and outside the class. The
key aspects of teaching involve the use of instructional materials, teaching methods, 11 regular
assessment of students, making lesson pians, assessment of pupils, conduct of fieldwork, teachers
‘participation in sports, attending school assembly and guidance and counseling. Teaching is a
mass occupation, which accounts for one-half to two-thirds of public sector employment in most
developing countries (Bennell, 2004). While other professions (engineers, medical doctors and
lawyers) enjoy a high degree of self-regulation and are successful in maintaining high barriers to
entry in terms of qualification requirements and registration, teachers on the other hand, tend to
have weak, state-dominated professional organizations with several trade unions. In addition,
public sector recruitment freezes in many countries during the 1990s have seriously constrained
the growth of the number of teachers in government or government-aided schools. According to
the synthesis report of a sub-regional workshop and four country monographs (1996), it was found
that in Uganda, 40% of all primary teachers are unqualified. Although the percentage of untrained
teachers is reported by Buitenlandse (2008) to have reduced to 20% in 2003 and about 11% in
2006, the formally qualified teachers were generally considered to have received professional
training of rather poor quality. Coupled with that, a high teacher-pupil ratio is a common
phenomenon. Given the fact that in practice it is not un common for a primary teacher to have
more than 150 pupils, one may be surprised to note that there is a double shift system where one
teacher teaching two classes, one in the morning, the other one in the evening as a model of
reducing the class size without increasing the teaching force. Yet as teachers’ salaries are so low,
primary teachers are sometimes obliged to have a second job to make ends meet for them and their

family. All these coupled with frequent delays in the payment of these little salaries, absence of
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staff accommodation, poor or no staff meals; tend to reinforce absenteeism, low morale and lack

of commitment to work.

Ofoegbu (2004) in his study on teachers, motivation in Uganda observed that, teachers' motivation
has to do with teachers' attitude to work. It has to do with teachers’ desire to participate in the
pedagogical process within the school environment. He further noted that the teachers’ teaching
activities may dilute or enhance students’ performance depending on the degree of congruency
with classroom practices and school environment. In this case, the working conditions have a role

to play in teachers' motivation and the subsequent performance of the learners.

Nantozo, (2006) carried an elaborate motivation study on 31,000 men and 13,000 women in Coca-
Cola Company from 1990 t01995. The study sought to determine the potential desires of a job
from the employees. The result revealed that both groups considered security as the most important
desire. The others were advancement, the type of work, company (pride of working in it), pay
benefits and working conditions was given low rating by both groups. This was contrary to the

common belief of perceiving money as a prime motivator.

Herzberg (1965) observed that the feeling of unhappiness at work in Uganda may not be the job
itself but the conditions that surround the doing of the job. He referred to these conditions as
hygienic factors. In schools these factors include good toilets, subsidized meals, comfortable
furniture, television sets and newspapers. It also includes psychological environment with
supportive members of staff and cooperative students. Andiva (2007) noted that 10% of her
respondents were happy with the working conditions, while Osibwaga (2007) observed 50%

dissatisfaction with various school facilities by teachers and hence low morale towards work.

2.2 The influence of School monitoring by the School Management Committees on pupils’
academic performance

As the leading management organ in the school, the SMC should provide direction and clear
channels of communication for optimal interaction in the school. In order to support teachers and
other staff, they should ensure there are appropriate communication policies and procedures in
place, and ensure all the parties working in harmonious good relationship fostered within the whole
school community. Success in management of the school depends on the ability of the SMCs to
rally the need for keeping open communication channels. The quality of leadership makes the
difference between the success and failure of a school (Kapen, 2011). Kapen further explains that

research and inspection clarify the extent to which the quality of leadership is crucial to
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improvement. In highly effective schools, it is the SMC who sets the pace, leading and motivating
pupils and staff to perform to their highest potential.

According to Eshiwani (1993), the School Management Committees’ functions include the
preparation of initial proposals for the schools development, the reception and administration of
funds collected for or granted to the school, tendering advice to the District Education Board and
the local authority education committee, provision of physical facilities required by school and
ensuring that discipline is maintained in the school.

In addition to the above, Naicker and Waddy, (2002) contends that planning is the cornerstone for
any improvement initiatives within an educational institution (Naicker and Waddy, 2002: 85). In
order for SMCs to enhance academic performance of learners, it is crucial to have a thorough plan
to work towards, where high standards and excellent monitoring can be done. It is argued,
however, that planning cannot be done in a haphazard manner. According to Naicker and Waddy
(2002), planning for enhanced the academic performance of the learner and it is an activity that
involves strategic initiatives that will lead the school towards action-oriented goals. In this sense,
it becomes the professional role of the SMC to engage in strategic planning, specifically designed
to enhance

The Planning and Developing Effective Schools Guide (NDoE, 2002:29), is in agreement.
Planning as a management duty is an indispensable part of on-going school improvement that
ensures monitoring. It enables planners to concentrate their efforts on improving and achieving
their goals. To be effective, the school management committee members need to become proactive
rather than reactive to the changing environment (Chetty 1998: 73). Planning for effective learning
is a critical feature for the improvement of the academic performance of a leamer.

Kreitner Kinicki and Buelens (1998: 3) assert that a strategy can be seen as a deliberate route
chosen by an institution to get from where the institution is at the moment to where it would like
to be in the future. Bush and West-Burnham (1994: 82), state that for an educational institutions’
strategic planning, stakeholders (SMC) are essentially a matter of bridge-building or mapping the
route between the perceived present situation and the desired future situation. They suggest that
one way of viewing strategic planning is to think of the question asked by the parents of a child
about to start primary education; "what will this school be like a year from now?"

Naicker and Waddy (2002: 59) posit that strategic planning of the SMC encompasses six important
steps namely, vision mission statement, monitoring, action plans, implementation and evaluation.
These steps are discussed in detail below; School Vision. According to the report of the Task Team

on Education Management and Development in South Africa (NOoE,1996:), strategic planning
16



involves a value-driven vision. This approach emphasizes that for the school to be successful all
its activities must be driven by the values and the vision of the school. These values should be
developed and owned by the principal and all major role players namely: parents, educators,
SMCs, non-teaching staff, learners and the community in general. These role players must
participate constructively in the development of the vision of the school. According to the report,
if parents, educators and learners are all properly involved, they are most likely to support the
SMC in their attempt to achieve the best for all learners.

Mission Statement: The mission statement describes the reason for the school's existence (Preedy,
1993). SMCs, staff member and learners have a role in developing a mission statement for the
school. Jason (1996: 124) states that the mission statement may be regarded as the foundation of
the school's purposes and policy. De Wet, Monteith, and VVan der Westhuizen (1981), concur that
a mission statement is a statement concerning the nature of the school as an organization and does
not necessarily include what the school is striving to be. The SMC members may use a mission
statement as a strategy to monitor and answer the question, "how will the school enhance the
academic performance of learners?”’

Action Plan: According to Naicker and Waddy (2002), the action plan helps the school to move
towards its vision. This is done through practical and concrete projects. The action plan for the
year should show the top three priorities that were chosen by educational practitioners. Van Wyk
et al. (1997) as cited by Chetty (1998), a mere analysis of the strengths and weaknesses of the
school as well as the opportunities for and threats to the school, is pointless unless the relevant
stakeholders can formulate an action plan for school improvement based on resolutions. Chetty
(ibid) suggests therefore that a modus operandi must be formed to bind together all three factors,
namely vision, mission and prioritization so as to formulate an action plan which is in step with
the mission of the school. A school can be said to function adequately, but a conscious action plan
to eradicate weaknesses is an important strategy to support the mission for improved academic
performance. The action plan is seen as a step to minimize future problems. SMC need to work
collaboratively with the staff, learners and parents to make plans for enhanced leaners’
performance.

Implementation: According to Naicker and Waddy (2002), many teams develop wonderful plans
but fail to implement them properly. Naicker and Waddy (2002) identify four important
implementation guidelines and observation; namely:*Keep to your action plan. *Make sure that
action happens by the due date, and that costs stay within the limits agreed in the action plan. *It

is important to be well-organised, monitor and co-ordinate the work of all the volunteers. *Team
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members in a well-motivated school will offer to help others if they need help. The SMCs should
involve all stakeholders in the implementation. It is important for SMCs to evaluate the whole
process to ensure that the goals are in line with the vision of the school.

Evaluation: Chetly (1998), claims that whilst practitioners are primarily responsible for the
implementation of the action plan, the role of SMCs in overseeing implementation cannot be
undermined. The active role of SMCs in this regard keeps the school accountable. Monitoring the
progress therefore, is an intrinsic role of the SMC in enhancing the academic performance of a
learner. An SMC's commitment and enthusiasm is crucial to the success of improved learner
results.

Monitoring of schools in Uganda is a continuous process that involves data collection and analysis
on some specific indicators to track the progress and inform the stakeholders on how
implementation of the program is being done in line with the allocated funds. Monitoring is
essential because it checks the progress of a program activity to ensure they are done according to
the plan. It gives a logical way in which decisions are made and guides the way resources are
efficiently utilized ((Marriott & Goyder, 2009).

Community participation through SMCs in Uganda are regarded by the government as vital in
management of schools through mobilization and monitoring of school resources to ensure there
is effective teaching and learning in schools to provide quality education (UPE Handbook,2007).
Various studies show that School Based Management (SBM) has proved to be the best policy that
has registered an improvement in management of schools to the hopes of all stakeholders of the
school, which has resulted into creating conducive environment and increase in pupils’
performance and accomplishments (Cheng & Mok, 2007).

It is believed that SBM is the best mode that serves pupils best since it meets the various
expectations of stakeholders of the school in the provision of better education services (Bandur &
Gamage, 2009; Cheng & Mok, 2007). This is witnessed in both developed and developing
countries such as Uganda where school based management has led to effective management of
schools through formulation of clear mission, vision, and strategic plans by the school committees
or boards that are relevant for efficient education service delivery (Smith & Piele, 2006).

Suzuki (2002) indicated that with the implementation of Primary Education, the attention was
placed on the ‘local school management’. The School Management Committee is charged with the
duty of ensuring the day to day school operation. Accordingly, the Government of Uganda (GoU)
formalized community participation as an innovation to ensure the supervision, management and

implementation of all the aspects of Primary Education (UPE stakeholder Handbook, 2004). And
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emphasis was put on School Management committee in schools. These foregoing facts reviewed
from different literature suggest that School Management Committee greatly influences the
academic performance of the learners in the UPE schools. It is against this background that the
researcher is interested in establishing whether the SMCs in Ngora Town Council, Ngora District
Sub-County have actively participated and played their statutory roles and responsibilities in
monitoring the UPE schools, how their participation in the programme has influenced learners’
academic performance. In 2013, a report by the Dutch agency SNV indicated that the declining
academic standards of Primary Education (UPE) schools were largely due to teacher absenteeism

caused by poor inspection of schools, as well as ineffective school management committees.

2.3 Accountability by the School Management Committees impact on pupils’ academic
performance

The term accountability in its regular usage has developed option connotation such as employee
inspection , auditing to ascertain degree to which responsibility laid down are fulfilled by workers
(Okitsu,2011) .Steward (1984) as cited by Okitsu (2011:230), differentiates two forms of
accountability, accountability component and accountability evaluation. According to him,
accountability component encompasses a detailed examination of what activities were done i.e. an
account of steps undertaken to fulfill tasks.

For Kagon (1984), views accountability as an interaction process involving two individual groups
where in one set the actions or tasks to be fulfilled by the other groups. This creates hierarchy
between two groups. The outcome of this hierarch, the group setting tasks will maintain authority
in inspecting the action passed by the other individual; where the higher authority holds the others
accountability. In a school setting based on this, the school head-teachers are accountable to the
School Management Committee that constitutes a higher authority .But at the same time, the SMC

1s accountable to the parents and others stakeholders usually in Annual Parents’ General Meetings.

The New Vision paper of Wednesday March 2, 2016 page.33 cited an accountability gap when it
was reported of angry parents of Mukuju Primary School in Tororo district who stormed the school
demanding the immediate transfer of the school head-teacher and the withdrawal of appointment
of the Chairperson of the school” Management Committee. The parents accused the two of
frustrating the school’s development and academic performance. The head-teacher was accused of
conniving with the Chairperson School Management Committee not to call for annual general

meeting for the last two years. The New vision further established that the school had in the last
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three years not had children passing in either first or second Town Council, with most of them
getting Town Council U in Primary Leaving Examinations.

The attention of accountability is focused on the end or outcome of programs implemented in
schools (Okitsu, 2011). The outcome is derived from the nature of school products; the outcome
in this case being learner’s performance in school assessments to ascertain the level of pupil’s
academic performance. Empirical studies In Kenya, Kariabu did a research on the roles of school
management committees in the implementation of inclusive education in public schools in
Kasarani district. The research found out that the school management committee had contributed
significantly towards the procurement of teaching and learning resources, mobilized the parents to
fund the improvement physical facilities and acquisition of Special Needs Education learning aids.
What the research missed out how did the roles of the SMCs identified impacted on the learners’
academic performances.

In West Africa (Ghana), Osei-owusu and Kwame carried out a study on the roles of school
management committees in improving quality and learning in Ashanti Mampong Municipal Basic
schools. The study involved the head-teacher, teachers, parents, and members of SMC as well as
the officials of the Municipal Authority. The methodology of the study was basically quantitative;
questionnaires were used as well as descriptive survey design, using non-experimental as it studies
relationships between non-manipulated variables in a natural setting (Gay 1998). The key research
finding indicated that the SMCs were ineffective in the monitoring and supervision of head-
teachers, teachers and pupils’ attendance. And that the SMCs were not doing enough to assist
teachers to improve teaching and learning. And based the study conducted by Kariabu in Kenya
above, this study too did not clearly bring out how the ineffectiveness in the SMCs in Mampong
Municipal in relation to the academic performance of the learners in the basic schools.
Nationally, Kisembo conducted a research on the impact of community participation on academic
performance in Uganda with a case study of School Management Committee and Parents Teachers
In discussing who is expected to account, though cases of overlaps may be visible, the researcher
has attempted to draw a dichotomy between internal and external stakeholders. In accounting for
educational achievement at the school-site level, the OECD (2008) emphasises that the head
teacher is the cornerstone of leadership, and is thus responsible for the school achievements and
is, ultimately, charged with ensuring that school attainments are in line with national priorities
(Merchant, et al., 2012). While discussing the principals’ accountability in the Netherlands,
Honingh and Hooge (2009) advance the (Good Governance, Good Education, 2010) legislation

demands of schools to build stronger controls, manned by head teachers and governors, that lead
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to the enhancement of student performance levels. With regard to the Swedish principal, the main
area of accountability was that of pedagogical leader (Ljunggren, 2014; Merchant et al., 2012).
Other areas, as Skolinspektionen (2010) articulates, include: nurturing a healthy school culture;
human resources optimisation; sustaining productive community relations; contributing to the
generation of the curriculum; and developing strong instructional leadership. School managers are
accountable to higher education offices and political leadership on behalf of communities
(McGuinn & Manna, 2013). Accountability from principals may be demanded by the community
through SGBs and through citizens, who seek to understand how their taxes are being used to
support public education

In Uganda the Education Act (2008) has empowered SMCs to be the statutory owners of individual
public primary schools on behalf of the government. The Act was inspired by the ethos to ensure
accountability in schools and enhance UPE implementation specifically. The reconstituted SMCs
allowed a greater role for individual members’ responsibility for their constituencies and the
committee as a whole. In this study, accountability was explored through measures of access,
quality and equity to UPE achievement. The Act also requires SMCs to write a report annually,
reflecting attainments and gaps, and to arrange meetings to discuss school accountability. This was
meant to create a forum for site-based education partners, through representation on SMCs, to
account for their stewardship (Farrel, 2010).

In addition, reports of informal means of accountability, including reports in the local media and
newsletters, were reported (Levacic, 2009). In furthering the discussion on educational
accountability, the Education Act (2008) provides for sanctions ranging from suspension to
dismissal of an individual or an entire committee where they are found to have misbehaved or not
executed their roles. The Education Act (2008) gives SMCs specific responsibilities on the basis
of which, as Suppovitz (2015) suggests, there should be rewards for excellent performance and
consequences for poor performance to hold them more accountable. However, as pointed out by
Levacic (2009), the sanctions of removing a member or disbanding an entire committee were rarely
applied. Furthermore, evidence in Uganda indicates that SMCs have erred (Uwezo, 2012) yet such
sanctions have not been imposed. This may be in part a result of low motivation by government
education inspectors.

Another external authority responsible for educational accountability is the municipal or district
level governments. The Education Act (2008) enhanced the responsibility of the District Education
Standing Committees (DESCs) to play the oversight role; while evidence from England (Bush,

2016) shows that in 1991, municipalities in England were granted responsibility for oversight
21



supervision of local schools. Rasmussen and Zou (2013), while referring to Denmark and China,
and Helgoy and Homme (2016), while alluding to Norway, add that responsibilities at
municipalities included building, finance and staff management.

Association in Kayunga District. The sample consisted of the Deputy Chief Administrative
Officer, District Education Officer, Inspector of schools, Local Council 111 Chairpersons, head-
teachers, teachers, pupils, parents and UNICEF staff. The research employed a qualitative
methodology that involved interviews and direct observation primarily in addition to documentary
analysis as a primary evidence to obtain the data for the research report. The research finding was
that community participation whether high or low had implication on the performance of the
pupils. It further stated that when communities are active, then the provision is made for school
facilities and scholastic needs and it also found out that teachers’ absenteeism is lowered when
school management is effective as opposed to when the management is inactive. The non-
involvement of the SMC and PTA members as samples in the study made the research miss out

on vital data as this target group provided to enrich the research study.

2.4 Literature Gap

Most of the literature reviewed in the course of preparing this report dwelled much on the role of
the parents, school managements committees in the performance of the learners. The literature
reviewed was drawn from different places globally USA, England ,Jamaica, United kingdom, at
continental levels of researchers reviewed related students from Kenya ,Ghana, Nigeria Malawi,
among others but all focused on the roles of stakeholders in education . Uganda’s related literature
reviewed for example Kisembo (2014); did his research in Kayuga with focus on community
participation in school education. According to Kadondi (2014), in his study on parental
involvement in Pallisa district primary schools, therefore, there is a gap in conducting an
independent study with focus on School Management committees in Eastern Uganda more so in
Ngora Town Council, Ngora District where there seems to be no single and in-depth study carried
out to examine the role of SMCs on the learners academic performance ever since the inception of
UPE in 1997.
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CHAPTER THREE

METHODOLOGY
3.0 Introduction
This Chapter describes the procedures that were used in conducting the study. The chapter entails;
research design, study population, determination of the sample size, sampling techniques and
procedure, data collection methods and instruments. It also describes; pre-testing, procedure of

data collection, analysis and ethical considerations.

3.3.1 Research Design

The study used a cross sectional survey design based on both qualitative and quantitative research
approaches, because according to Fraenkel & Wallen (1996), cross sectional research describes an
existing relationship between variables. It is also encouraged by Amin (2005) for studies that
involve collecting data from a large population. This design was found appropriate as it involves
analysis of respondents from across a wide spectrum, it also acts as the best design to decipher the
required study findings and use of qualitative method that helps one to yield more information,
Vessels and Huitt (2005). Based on the explanations, this design is found suitable to the study
since it allows a cross of respondents and aims at establishing the role of School Management

Committees on the academic performance of learners.

3.3.2 Area of Study

Ngora District is a district in the Eastern Region of Uganda. The town of Ngora is the site of the
district headquarters. Ngora District is bordered by Soroti District to the northwest, Katakwi
District to the northeast, Kumi District to the east, Pallisa District to the south, and Serere
District to the west. The district headquarters are located approximately 23 kilometres (14 mi), by
road, west of Kumi, the nearest large town. This is approximately 230 kilometres (140 mi), by
road, northeast of Kampala, the capital of Uganda. Generally, the study was conducted in Ngora
Town Council which is bordered by Kapir sub-county to the North, Mukura sub-county to the
East, Kabwin sub-county to the South and Ngora sub-county to the North. The following schools
were included in the study; Ngora Township primary School, Ngora Girls’ primary school, Ngora

Demonstration primary school and Ngora Okoboi primary school.
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3.3.3 Sources of information

The information was collected from both primary and secondary sources.
e Primary sources

Primary data was obtained from respondents using self administered questionaires and
interviews to get data on the study variables.

e Secondary sources

This was got from Textbooks, Journals, Newspapers, Reference books, Websites, Internet among
others inform of literature and this literature helped during the review in chapter two of this
report.

3.3.4 Study population and Sampling techniques

Mugenda and Mugenda (2003) describe study population as the population to which a researcher
wants to generalize the results of a study and should be defined according to the study. The
researcher used a cross sectional survey of the population that included: School Management
Committee (SMC) members of the four selected primary schools in Town Council where one
member of SMC was interviewed in each of the selected schools that constituted a total of 5 SMC
members. 4 Head-teachers of the four selected involved in this study, 40 teachers including those
who were teachers’ representatives on SMC, 50 learners and one (1) Education officer from the

City Education Office totaling to 100 respondents.

3.3.5 Sample Size

According to Mugenda (2010) and Peter (2012), sampling is the process of choosing the research
units of the target population, which are to be included in the study. The sample size of study was
drawn from the total population of 100 respondents which comprised 44 students, 36 teachers, 04
head teachers, 05 members of SMC and 01 City Education Officer totaling to 80 respondents. The
sample size was determined using Morgan and Krejcie (1970), table as given by Amin, (2005)
(Appendix VI).
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Table 3. 1: Sample size and distribution

Table 1:Sample size and distribution:

Respondent category  Target population Samplesize  Sampling
Technique

Teachers 40 36 Random
Learners 50 44 Random
Head teachers 04 04 Purposive
SMCs 05 05 Purposive
Education Officers 01 01 Purposive
Total 100 080

3.3.6 Sampling techniques and procedure

Sampling is the act, process or techniques of selecting a suitable sample for the purposes of
determining the characteristics of the whole population. Koul (1990), stated that the simplest and
most common system of allocating of sample units among strata is in proportion of size of the
strata. Kombo and Tromp (2006), opined that stratified random sampling involves dividing your
population into homogenous sub groups and taking a simple random sample in each sub group.

3.3.7 Simple Random Sampling

According to Cohen, et al (2000), simple random sampling appears when each unit of the sample
has been selected entirely by chance where each subject or unit in the population has an equal
chance of being selected. This technique was used to select the teachers and learners from the
selected primary schools in the Town Council. After the pieces of papers had been mixed up in a
basket and researcher asked all the selected teachers and learners from the primary schools to
randomly pick up four pieces of papers one at a time until a sample of four schools is obtained.
Simple random sampling procedure was preferred because of its power to minimize biasness in

sample selection and therefore maximize sample representativeness.
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3.3.8 Purposive Sampling

Purposive sampling technique was used to obtain head teachers, City Education Officers and the
members of the school management committees who were expected to provide information on the
role of instructional materials on the academic performance of learners in the Town Council. The
technique was used to sample the head teachers, City education officers and Management
Committee Members in the selected schools. Purposive sampling was suitably chosen for this
study because it best enables the researcher to answer the research questions. The choice of
purposive sampling was based on characteristic or quality of the respondents for the purpose of
this research. For example, the Chairpersons of SMC in each of the schools were selected because
they were the head of the committee. The head-teachers of the selected schools were selected for
the study as they are directly in-charge of the school administration and under the SMC. The head-
teachers were essential in this research study as they granted the researcher permission to carry out
the research and at the same time provided some of the documents that were reviewed by the
research in the course of the research study. The Town Council Education Officers were purposely
selected based on their direct link to the primary schools; they were directly in-charge of the

education system in the district.

3.3.9 Data Collection Instruments

To come up with the findings, the researcher was used self-administered questionnaires. The
questionnaire was designed as follows; Section A had demographic data, Section B, C and D had
questions on the study variables with closed ended questions and section E had open ended
questions. The questionnaire was used to gather information from the teachers and learners. The
researcher then developed a questionnaire based on a five point Likert scale as follows: Strongly

Disagree 1, Disagree 2, Not Sure 3, Agree 4, and Strongly Agree 5.

3.3.10 Questionnaire

The study used questionnaires with both open ended and close ended questions. Data was collected
from all respondents forming the necessary study population. Pre-testing was done involving 05
respondents in the study area. Self-administered questionnaire was used on learners and teachers
where by the respondent were required to read and answer the questions given, while at a given

condition i.e. inability to read, the researcher would ask a respondent a series of questions.
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3.3.11 Interview

According to Gubrium, (2012), an interview is essentially a structured conversation where one
participant asks questions, and the other provides answers. Commonly, the word "interview" refers
to a one-on-one conversation between an interviewer and an interviewee. Interviews are
discussions, usually one-on-one, between an interviewer and an individual meant to gather
information on a specific set of topics (Gubrium, 2012). The researcher used semi-structured
interviews, which are essentially and verbally administered questionnaires in which a list of
predetermined questions were asked to the head teachers, SMCs and District Education Officers
with no variation but with some scope for follow-up questions to responses that warranted further
elaboration. Interviews also gave the researcher an opportunity to revisit some of the issues that
had been over-looked in other methods and yet they are deemed vital for the study.

3.3.12 Data Quality Control

In an attempt to achieve quality data, the researcher made an analysis with respect to instrument
validity and reliability.

3.3.13 Validity of the Instruments

Validity refers to quality of data gathering instrument or procedures that enables it to measure what
it sought to measure (Best and Kahn, 2004). To determine the validity of instruments, the
researcher conducted a preliminary survey at Ngora Girls” Primary School located in the Town
Council since this had the same characteristics with the schools under study. The questionnaires
and interviews were piloted to 8 teachers and 5 students before the larger actual survey was
conducted in Ngora Town Council. This was done to discover the ambiguities and some
grammatical errors in the question items before they were corrected. This helped to cross check
the validity of the instruments. The researcher had an opportunity to discuss with the respondents
especially on difficult vocabularies or grammatical errors or rather with ambiguity statements in
order to rephrase or delete them. In addition, the researcher sought for expertise advice from his
supervisor who helped to improve on the clarity on the items from the questionnaires and
interviews. The Content Validity Index (CVI) of the instrument was calculated using the formula
below. The instrument was considered valid because the value of 0.6 and above is achieved.

CVI= total number of relevant items

Total number of items
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3.3.14 Reliability of the Instrument

Reliability means the degree of consistency and precession in which the measuring instruments
demonstrates. Reliability of the instrument is the measure of consistence over time and over similar
sample (Cohenet al, 2007). The Statistical Packages of Social Scientists (SPSS) was used to
ascertain it. Cronbach’s Alpha of a minimum reliability analysis of 0.70 and above was taken as
reasonable measure of internal reliability. The score obtained was 0.8 and therefore the instrument
was adopted as being reliable. The points are achieved when the valid items are divided by the

total number of items times one hundred;
17/21x100 = 80.95.
Table 3.2: Reliability statistics

Table 2:Reliability statistics

Cronbach's Alpha No of Items
0.818 21
Source: Primary Data, (2024)

3.3.15 Data Collection Procedure

The researcher went to the field after getting an authorization letter from the Head of Department
Uganda Christian University, Mbale University College, which introduced her as a student of the
University from the Department of Education. The head teachers of the selected schools of Ngora
Town Council helped the researcher to collect data by giving her a go ahead. The researcher then

collected the data in the Town Council.

3.3.16 Data Processing and Analysis

Data analysis is a systematic process involving working with organizing data and breaking them
into manageable unity (Bagdon & Biklen, 1992). It is also concerned with systematizing data
searching for patterns, discovering what is important, what is to be leant and deciding what to tell
others (Cohen et al, 2007). All information that was collected from interviews and questionnaires
was subjected to content analysis which involved identifying coherent and important examples,
themes and patterns in data collected from the field work. Qualitative approach therefore, was
analyzed through thematic analysis where data is categorized according to their relevant themes
and patterns developed accordingly. Quantitative data from the questionnaires was analyzed

through simple descriptive statistics after tabulation and conversion into frequencies and
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percentages for descriptive purposes. In the first place data was cleaned from errors and then
coded. After coding, data was analyzed through content analysis to examine its influence on

pupils’ academic performance.

3.3.17 Ethical Considerations
Research ethics refers to moral principles guiding research (Horman, 1991). It means conducting
research in a way that goes beyond merely adopting the most appropriate research methodology,

but conducting research in a responsible and morally defensible way.

To ensure these ethical considerations were taken into account, the consent of the respondents and
confidentiality was sought and they were assured that the data they provided was strictly for

purposes of the study.

In addition, to enhance the participant’s privacy, the respondents’ names were not used thus;

Confidentiality was practiced by avoiding the use of names but rather initials or codes.

The researcher respected the rights of the respondents in the process of getting the information;

sought for permission from the local leadership before carrying out the study.

Coercive approach was as much as possible be avoided in trying to access information from the
respondents but rather observe professional ethics in conducting the study. It can be emphasized
that this study is original work, and that no known study regarding the role of School Management
Committees on the pupils’ academic performance in Primary Schools in Ngora Town Council,

Ngora District had been done.

3.3.18 Methodological constraints
The researcher anticipated a challenge in receiving all questionnaires filled from some respondents

because of the fear of releasing classified information as a result of suspicion that the researcher

had a hidden agenda due to the insecurity in the area.

Financial problems; bearing in mind that the research required a lot of material input and costs as
a result of movements from one place to another to collect data, photocopying and typing services,

stationary like papers and others not mentioned, finance proved to be a problem.

The time for the study too may not have been adequate to provide a more comprehensive study to

the problem.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATIONAND INTERPRETATION OF FINDINGS

4.0 Introduction

This chapter presents and discusses the role of School Management Committee on the pupils’
academic performance specifically within the context of Universal Primary Education (UPE) in
Ngora Town Council, Ngora District. The study was guided by the following objectives: to
examine how motivation of teachers by School Management Committees influences pupils’
academic performance; to analyse how monitoring of Schools by the School Management
Committees influence pupils’ academic performance; to analyze how accountability by the School
Management Committees impacts on the pupils’ academic performance in Ngora Town Council,
Ngora District. Data was collected from 152 respondents using self-administered questionnaires
with both quantitative and qualitative methods.

4.1 Socio- Demographic Characteristics

The study looked at the respondents’ demographic characteristics in terms of gender, age, marital
status, education level and occupation. The main objective for studying the respondents’ personal
information was to find out whether there were variations in the responses in regard to personal,
information. The results of the findings are presented in this sub-section of the report.

Table 4.1: Showing respondents demographic characteristics

Table 3-1:Respondents Demographic characteristics

Response Rate Frequency Percent

Age Less than 25years 16 11
26-35 years 40 26
36-45 years 31 20
46-55 years 35 23
56 years and above 20 13

Marital status Single 38 25
Married 71 47
Divorced/separated 24 16
Widowed 19 13

30



Education level Certificate 51 34

Bachelor’s Degree

Bachelors 70 46

Masters / phD 31 20
Duration of service Less than 5 years 26 17

5-10

11-16 47 31

17 and above 79 52

table 3 1:Respondents Demographic characteristics
N= 152

Table: 4.1 shows the findings on the demographic characteristics of the respondents in terms of
age, marital status, education level and duration of service. The study found out that 16 (11%) of
the respondents were aged 25 years, 40 (26%) were aged between 26 and 35 years, 31 (20%) were
aged between 36 and 45 years, 35 (23%) were aged between 46 and 55 years and 20 (13%) were
aged 56 years and above. Regarding marital status, 38 (25%) of the respondents single, 71 (47%)
were married, 24 (16%) were divorced or separated while 19 (13%) were widowed. When it comes
to duration of service, 26 (17%) of the respondents had worked in the district for less than 5 years,
47 (46%) had been there for between 11-16 years while 79 (52%) of the respondents had worked

at the district for 17 and above years and had information authentic enough for the study.

4.2 How motivation of teachers by School Management Committees influences pupils’
academic performance

The first objective of the study was to examine how motivation of teachers by the school
management committees influences pupils’ performance in the Sub-County. The variable
investigated under this objective was motivation, it was analyzed using mean and standard
deviation and it was hypothesized that there is no relationship between the role of School
Management Committee and the pupils’ academic performance in Ngora Town Council, Ngora

District-Uganda. The results are presented in this sub-section of the report.
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Table 4.2 showing the effect of motivation on learners’ academic performance

Table 4:Effect of Motivation on learners’ academic performance

Response Rate I SD

The management has a positive attitude towards motivating teachers 3.60 0.43

The SMC has a well-defined structure that includes rewarding of best | 3.42 0.49

performing teachers at school level financially

There is a strong working relationship between SMC and teachers that leads | 3.59 0.45

to teacher growth

The SMC has an organized system of providing teachers with bonus and | 3.42 0.49
top up in UPE schools in the district

The School Management Committees work with the teachers as a team to | 3.72 0.54

achieve positive results from the learners

Aggregate p and SD 3.55 0.48
Mean Scale: 1.00-1.74: Very low 2.50-3.24: High
1.75-2.49: Low 3.25-4.00: Very high

Table 4.2 shows the study findings on how motivation of teachers by School Management
Committees influences pupils’ academic performance. The results show a very high mean and
small standard deviation of (4 = 3.55; SD = 0.48) according to the scale used in the study. The
high mean implies that lack of motivation of teachers by the SMC influences the academic
performance of learners and it hinders their commitment as teachers which in turn affect the
progress of learners and the small standard deviation shows that most of the respondents agreed to

the item questions in the questionnaire.

4.2 How monitoring of Schools by the School Management Committees influence pupils’
academic performance

The second objective of the study was to analyse how monitoring of schools by the school
management committees influence pupils’ academic performance in Ngora Town Council, Ngora
District. The variable investigated under this objective was monitoring, it was analyzed using mean

and standard deviation and it was hypothesized that there is no relationship between the role of
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School Management Committee and the pupils’ academic performance in the sub-county. The
results are presented in this sub-section of the report.

Table 4.3: Showing the effect of monitoring on the learners’ academic performance

Table 5: Effect of Monitoring on the learners' academic performance

Response Rate M SD
The Management conducts routine and regular monitoring of school | 3.72 0.44
activities

There is routine supervision of the school activities by the management 3.42 0.49
The management usually follow up with the head-teachers and teachers to | 3.63 0.50

ensure that there is effective teaching in UPE schools

Discussion of pupils’ results are jointly done by SMCs, teachers and | 3.54 0.59

parents in UPE schools in the district

The majority of SMC members mostly visit schools when they have been | 3.50 0.47
called for meetings by the head-teacher

Aggregate pand SD 3.56 0.50
Mean Scale:  1.00-1.74: Very low 2.50-3.24: High
1.75-2.49: Low 3.25-4.00: Very high

Table 5.1 shows how monitoring of the teachers by the SMC members influence the academic
performance of learners. The results show a very high mean and small standard deviation of (i =
3.56; SD = 0.50) according to the scale used in the study. The high mean implies that respondents
stated that minimal monitoring by the SMC is done in schools which minimize the active
participation and academic performance of learners while the small standard deviation shows that

most of the respondents agreed to the item questions in the questionnaire.

4.3 How accountability by the School Management Committees impacts on the pupils’
academic performance
The third objective of the study was to find out how accountability by the School Management

Committees impacts on the pupils’ academic performance Ngora Town Council, Ngora District.
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The variable investigated under this objective was accountability. It was analyzed using mean

and standard deviation and it was hypothesized that there is no relationship between the role of

School Management Committee and the pupils’ academic performance in the sub-county. The

results are presented in this sub-section of the report.

Table 4.4: Showing the effect accountability on learners’ academic performance

Table 6:Effect of accountability on learners' academic performance

Response Rate VI SD

SMC has got ability to provide an oversight on UPE capitation grant 3.62 0.52

The SMC has skilled personnel with adequate capacity to analyze UPE | 3.72 0.47

capitation grant expenditure

The management actively participate in budgeting for school funds and | 3.42 0.49

monitors its utilization

The accountability of school funds is mainly the work of the head-teacher | 3.57 0.44

and the SMC has little role in most of the UPE schools when it comes to

this aspect

The management committees have satisfactory performed their oversight | 3.49 0.46

roles in school

Aggregate g and SD 3.56 0.47
Mean Scale:  1.00-1.74: Very low 2.50-3.24: High

1.75-2.49: Low 3.25-4.00: Very high

Table 4.4 shows the study findings on how accountability by the School Management Committees
impacts on the pupils’ academic performance Ngora Town Council, Ngora District. The results
revealed a very high mean and small standard deviation of (u = 3.56; SD = 0.47) according to the
scale used in the study. The high mean implies that respondents agreed to the fact that they poor
accountability by the school management committees influence the academic performance of

learners while the small standard deviation depicts that most of the respondents agreed to the item

questions in the questionnaire.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.0 Introduction

This chapter contained the organized, presented and discussed results in the preceding chapters.
The summary and conclusions were drawn from the discussed findings, in line with the

objectives of the study.

5.1 Summary of findings

Obijective one of the study found out that poor motivation of teachers by the school management
committees has negative effect on learners’ academic performance, shown by a very high mean
and small standard deviation of (u = 3.55; SD = 0.48). The high mean implies that lack of
motivation of teachers by the SMC influences the academic performance of learners and it hinders
their commitment as teachers which affect the progress of learners and the small standard deviation

shows that most of the respondents agreed to the item questions in the questionnaire.

Obijective two of the study found out that lack of effort to monitor the teachers by the SMC
members influences the academic performance of learners. The results show a very high mean and
small standard deviation of (1 = 3.56; SD = 0.50) which implies that respondents stated that
minimal monitoring by the SMC is done in schools which minimizes the active participation and
academic performance of learners while the small standard deviation shows that most of the
respondents agreed to the item questions in the questionnaire.

Obijective three of the study found out that there exist poor accountability by the SMC. The results
revealed a very high mean and small standard deviation of (4 = 3.56; SD = 0.47) which implies
that respondents agreed to the fact that there is poor accountability by the school management
committees which influences the academic performance of learners while the small standard

deviation depicts that most of the respondents agreed to the item questions in the questionnaire.

5.2 Conclusion

The study concluded that motivation; monitoring and accountability are serious roles that must
be carried out by school management committees and have potential negative effects on the
academic performance of learners. Coupled with societal perception that teachers are poor and
least educated; monitoring, motivation and accountability could have a serious bearing on the

learners’ academic performance.
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5.3 Recommendations
It was recommended that the school management committees should carry out regular

monitoring of schools to foster performance of learners

The study recommended that motivation of teachers is done through providing allowances; break
tea, lunch, evening tea for candidate class teachers’ weekend allowances, etc. to motivate them
for best performance.

It was also recommended that transparency on especially UPE capitation grant is made so as to
avoid suspicions of teachers not catered for.

5.4 Areas for further Study
A study should be conducted to examine the role of teachers on the academic performance of

Learners.
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APPENDICES

APPENDIX: 1

QUESTIONNAIRE FOR TEACHERS

Appendix 1 1:Questionaire for Teachers

Dear respondent,

I am Agwang Stella, a student of Uganda Christian University, pursuing a Bachelors Degree in
Education. I am conducting this academic research on: “Role of School Management
Committees on the learners’ academic performance in primary schools in Ngora Town
Council, Ngora District”, as a partial fulfillment of the requirement for award of a Bachelors
Degree. Your permission is being sought to participate in this study by filling in this questionnaire.
The information provided will be used for only academic purpose and will be treated with utmost
confidentiality.

PART A:

BACKGROUND INFORMATION

Please tick the appropriate boxes and fill in where necessary.

1. Name of school:

2. Age: (Years) Less than 25 years [ ] 26-35 years [ ] 36-45 years [ ] 46 -56 years

[ 156 years & above [ ]

3. Sex: Female [ ] Male [ ]

4. Title: Head teacher [ ] Teacher [ ] SMC Member [ ] others (specify) [ ]

5. Education qualification (Highest level attained) PhD [ ] Masters [ ] Bachelors [ ] Bachelor’s
Degree [ ] Certificate [ ] Others (specify)[ ]

6. Duration of service at Ngora Town Council (Teaching experience) Less than 5 years [ ] 5-10

years [ ]11-16 years[ ] 17 years and above] ]

7. Duration of service as a head teacher; Less than 5 years [ ] 5-10 years [ ] 11-16 years [ ] 17
years and above [ ]

8. Duration of service as a head teacher at the current school; Less than 5 years [ ] 5-10 years [ ]
11-16 years [ ] 17 years and above [ ]

PART B: VIEW ON THE CONTRIBUTIONS OF THE SMC ON ACADEMIC
PERFORMANCE
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From questions 1-26, tick or circle the number that best indicates your opinion on the question

using the following scales:

Scale: Strongly Disagree (SD), Disagree (D), Not Sure (NS), Agree (A), Strongly Agree (SA),

No. | Statement
SECTION B: MOTIVATION OF TEACHERS SD NS SA

1. The management has a positive attitude towards motivating | 1 3 5
teachers

2. The SMC has a well-defined structure that includes | 1 3 5
rewarding of best performing teachers at school level

3 There is a strong working relationship between SMC and | 1 3 5
teachers

4 The SMC has an organized system of providing teachers | 1 3 5
with bonus and top up in UPE schools in the district

5 The school managements organize get together for teachers | 1 3 5
at the end of the year

6 The School Management Committees work with the | 1 3 5
teachers as a team to achieve positive results from the
learners

7 There exists a well-structured drive by the management to | 1 3 5
reward the best performing learners.

8 The management organizes motivational talks to teachers | 1 3 5
and learners

9 The management creates a conducive school working | 1 3 5

environment for teachers and learners

42




SECTION C: MONITORING SD NS SA

10 | The Management conducts routine and regular monitoring | 1 3 5
of school activities

11 | The SMC carries out assessment of the overall academic | 1 3 5
performance and give reports to the different stakeholders

12 | There is routine supervision of the school activities by the | 1 3 5
management

13 | SMCs conduct follow up meetings on planned school | 1 3 5
activities/programs

14 | The management usually follow up with the head-teachers | 1 3 5
and teachers to ensure that there is effective teaching in
UPE schools

15 | Discussion of pupils’ results are jointly done by SMCs, | 1 3 5
teachers and parents in UPE schools in the district

16 | The majority of SMC members mostly visit schools when | 1 3 5
they have been called for meetings by the head-teacher

17 | The SMC have adequate technical capacity to monitor | 1 3 5
schools’ academic program

18 | SMC organizes and conducts regular constructive meetings | 1 3 5
with the stakeholders.
SECTION D: ACCOUNTABILITY SD NS SA

19 | SMC has got ability to provide an oversight on UPE | 1 3 5
capitation grant

20 | The SMC has skilled personnel with adequate capacity to | 1 3 5

analyze UPE capitation grant expenditure
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21 | The management actively participate in budgeting for | 1 2 3 4 5

school funds and monitors its utilization

22 | The overall expenditure in UPE school is usually carried | 1 2 3 4 5
out with full authorization of SMC

23 | The accountability of school funds is mainly the work of | 1 2 3 4 5
the head-teacher and the SMC has little role in most of the

UPE schools when it comes to this aspect

24 | The majority of SMC members understand that their | 1 2 3 4 5

statutory roles

25 | The SMCs are generally supporting and promoting school | 1 2 3 4 5

programmes.

26 | The management committees have satisfactory performed | 1 2 3 4 5

their oversight roles in school

SECTION E

27. How do you rate the overall performance of SMCs in your school/district?

Poor[ ] Fair[] Good] ] Excellent [ ]

28.a) Have the SMCs in your school/district helped in enhancing academic performance in the in
schools? Yes[ JNo[ ]

b) If yes, please state how?

29. Do you discuss academic performance with SMC members? Yes[ ] No [ ]

30. What challenge(s) do SMCs encounter in UPE schools that affect academic performance?
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31. In your own views, how best can we improve on the effectiveness of School Management

Committees in Ngora Town Council, Ngora District?

THANK YOU
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APPENDIX I

QUESTIONNAIRE FOR LEARNERS

Appendix 1 2:Questionaire for Learners

Dear respondent,

| am Agwang Stella, a student of Uganda Christian University, pursuing a Bachelors Degree in
Education. I am conducting this academic research on: “Role of School Management
Committees on the learners’ academic performance in primary schools in Ngora Town
Council, Ngora District”, as a partial fulfillment of the requirement for award of a Bachelors
Degree. Your permission is being sought to participate in this study by filling in this questionnaire.
The information provided will be used for only academic purpose and will be treated with utmost
confidentiality.

PART A:

BACKGROUND INFORMATION

Please tick the appropriate boxes and fill in where necessary.

1. Name of school:

2. Age: (Years) Less than 10 years [ ] 11-15years [ ] 16-20 years [ ] 20 years & above [ ]

3. Sex: Female [ ] Male [ ]

4. Education qualification (Highest level attained) PS [ ] P6 [ ] P7 [ ] Others (specify) [ ]

5. Duration of existence in Ngora Town Council Less than 5 years [ ]5-10 years [ ]

PART B: VIEW ON THE CONTRIBUTIONS OF THE SMC ON ACADEMIC
PERFORMANCE

From questions 1-26, tick or circle the number that best indicates your opinion on the question

using the following scales:
Scale: Strongly Disagree (SD), Disagree (D), Not Sure (NS), Agree (A), Strongly Agree (SA),

No. | Statement

SECTION B: MOTIVATION OF TEACHERS SD |D NS | A SA

1. The management has a positive attitude towards motivating | 1 2 3 4 5
teachers

2. The SMC has a well-defined structure that includes | 1 2 3 4 5

rewarding of best performing teachers at school level
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3 There is a strong working relationship between SMC and | 1 3 5
teachers

4 The SMC has an organized system of providing teachers | 1 3 5
with bonus and top up in UPE schools in the district

5 The school managements organize get together for teachers | 1 3 5
at the end of the year

6 The School Management Committees work with the | 1 3 5
teachers as a team to achieve positive results from the
learners

7 There exists a well-structured drive by the management to | 1 3 5
reward the best performing learners.

8 The management organizes motivational talks to teachers | 1 3 5
and learners

9 The management creates a conducive school working | 1 3 5
environment for teachers and learners
SECTION C: MONITORING SD NS SA

10 | The Management conducts routine and regular monitoring | 1 3 5
of school activities

11 | The SMC carries out assessment of the overall academic | 1 3 5
performance and give reports to the different stakeholders

12 | There is routine supervision of the school activities by the | 1 3 5
management

13 | SMCs conduct follow up meetings on planned school | 1 3 5

activities/programs
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14 | The management usually follow up with the head-teachers | 1 3 5
and teachers to ensure that there is effective teaching in
UPE schools

15 | Discussion of pupils’ results are jointly done by SMCs, | 1 3 5
teachers and parents in UPE schools in the district

16 | The majority of SMC members mostly visit schools when | 1 3 5
they have been called for meetings by the head-teacher

17 | The SMC have adequate technical capacity to monitor | 1 3 5
schools’ academic program

18 | SMC organizes and conducts regular constructive meetings | 1 3 5
with the stakeholders.
SECTION D: ACCOUNTABILITY SD NS SA

19 | SMC has got ability to provide an oversight on UPE | 1 3 5
capitation grant

20 | The SMC has skilled personnel with adequate capacity to | 1 3 5
analyze UPE capitation grant expenditure

21 | The management actively participate in budgeting for | 1 3 5
school funds and monitors its utilization

22 | The overall expenditure in UPE school is usually carried | 1 3 5
out with full authorization of SMC

23 | The accountability of school funds is mainly the work of | 1 3 5
the head-teacher and the SMC has little role in most of the
UPE schools when it comes to this aspect

24 | The majority of SMC members understand that their | 1 3 5

statutory roles
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25 | The SMCs are generally supporting and promoting school | 1 2 3 4 5

programmes.

26 | The management committees have satisfactory performed | 1 2 3 4 5

their oversight roles in school

SECTION E

27. How do you rate the overall performance of SMCs in your school/district?

Poor[ ] Fair[] Good[ ] Excellent] ]

28.a) Have the SMCs in your school/district helped in enhancing academic performance in the in
schools? Yes[ JNo[ ]

b) If yes, please state how?

29. Do you discuss academic performance with SMC members? Yes[ ] No [ ]
30. What challenge(s) do SMCs encounter in the primary schools that affect academic

performance?

31. In your own views, how best can we improve on the effectiveness of School Management

Committees in Ngora Town Council, Ngora District?

THANK YOU
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APPENDIX 111

INTERVIEW GUIDE FOR THE EDUCATION OFFICER

Appendix 1 3:Interview guide for the Education Officer

Dear respondent,

| am Agwang Stella, a student of Uganda Christian University, pursuing a Bachelors Degree in
Education. I am conducting this academic research on: “Role of School Management
Committees on the learners’ academic performance in primary schools in Ngora Town
Council, Ngora District”, as a partial fulfillment of the requirement for award of a Bachelors
Degree. Your permission is being sought to participate in this study by filling in this questionnaire.
The information provided will be used for only academic purpose and will be treated with utmost
confidentiality.

1. How often do you motivate teachers to improve on their academic performance?

2. How do you rate the overall performance of SMCs in your school/district?

Poor[ ] Fair[] Good] ] Excellent [ ]

3.a) Have the SMCs in your school/district helped in enhancing academic performance in the in
schools? Yes[ JNo[ ]

b) If yes, please state how?

4. Do you discuss academic performance with SMC members? Yes[ ] No [ ]

5. What challenge(s) do SMCs encounter in the primary schools that affect academic performance?
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7. In your own views, how best can we improve on the effectiveness of School Management

Committees in Ngora Town Council, Ngora District?

We Appreciate
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APPENDIX IV

INTERVIEW GUIDE FOR HEAD TEACHERS

Appendix 1 4:Interview guide for Head Teachers

Dear respondent,

I am Agwang Stella, a student of Uganda Christian University, pursuing a Bachelors Degree in
Education. I am conducting this academic research on: “Role of School Management
Committees on the learners’ academic performance in primary schools in Ngora Town
Council, Ngora District”, as a partial fulfillment of the requirement for award of a Bachelors
Degree. Your permission is being sought to participate in this study by filling in this questionnaire.
The information provided will be used for only academic purpose and will be treated with utmost
confidentiality.

1. How often do you motivate teachers to improve on their academic performance?

2. How do you rate the overall performance of SMCs in your school/district?

Poor[ ] Fair[] Good] ] Excellent [ ]

3.a) Have the SMCs in your school/district helped in enhancing academic performance in the in
schools? Yes[ JNo[ ]

b) If yes, please state how?

4. Do you discuss academic performance with SMC members? Yes[ ] No [ ]

5. What challenge(s) do SMCs encounter in the primary schools that affect academic performance?
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7. In your own views, how best can we improve on the effectiveness of School Management

Committees in Ngora Town Council, Ngora District?

We Appreciate
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APPENDIXV

INTERVIEW GUIDE FOR SCHOOL MANAGEMENT COMMITTEE

Appendix 1 5:Interview guide for School Management Committee

Dear respondent,

I am Agwang Stella, a student of Uganda Christian University, pursuing a Bachelors Degree in
Education. I am conducting this academic research on: “Role of School Management
Committees on the learners’ academic performance in primary schools in Ngora Town
Council, Ngora District”, as a partial fulfillment of the requirement for award of a Bachelors
Degree. Your permission is being sought to participate in this study by filling in this questionnaire.
The information provided will be used for only academic purpose and will be treated with utmost
confidentiality.

1. How often do you as SMC members motivate teachers to improve on their academic

performance?

2. How do you rate the overall performance of your presence in your school/district?
Poor[ ] Fair[] Good] ] Excellent [ ]
3.a) Have you helped in enhancing academic performance in the in schools? Yes[ JNo [ ]

b) If yes, please state how?

4. Do you discuss academic performance with teachers, learners and head teachers?
Yes[ INo[ ]
5. What challenge(s) do you as SMC members encounter in the primary schools that affect

academic performance?

6. Do you as members of SMC make adequate accountability to the teachers?
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7. In your own views, how best can we improve on the effectiveness of School Management

Committees in Ngora Town Council, Ngora District?

We Appreciate
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APPENDIX: VI
Kjercie and Morgan Population Table (1970)

Appendix 1 6:Kjercie and Morgan Population Table(1970)

N S N S N S N S N S

10 10 100 80 280 162 800 260 2800 338
15 14 110 86 290 165 850 265 3000 341
20 19 120 92 300 169 900 269 3500 246
25 24 130 97 320 175 950 274 4000 351
30 28 140 103 340 181 1000 278 4500 351
35 32 150 108 360 186 1100 285 5000 357
40 36 160 113 380 181 1200 291 6000 361
45 40 180 118 400 196 1300 297 7000 364
50 44 190 123 420 201 1400 302 8000 367
55 48 200 127 440 205 1500 306 9000 368
60 52 210 132 460 210 1600 310 10000 | 373
65 56 220 136 480 214 1700 313 15000 | 375
70 59 230 140 500 217 1800 317 20000 | 377
75 63 240 144 550 225 1900 320 30000 | 379
80 66 250 148 600 234 2000 322 40000 | 380
85 70 260 152 650 242 2200 327 50000 | 381
90 73 270 155 700 248 2400 331 75000 | 382
95 76 270 159 750 256 2600 335 100000 | 384

Key: N= Population. S= Sample
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APPENDIX: VII
ACCEPTANCE LETTER

Appendix 1 7:Acceptance Letter

UGANDA CHRISTIAN
UNIVERSITY

A Centre of Excellence in the Heart of Africa
MBALE UNIVERSITY COLLEGE

Office of the Academic Registrar

To . RUIGHT... DIbIaS hstestanas’ o
f'l[cy;/ 2024

”

Dear Sir/Madam, ‘
\o/ ) HEADTEACHER
Re: Academic Research ;. oy NGORA GIRLS PRIMARY
o - é“ﬂ’%‘- SCHOOL
Christian greetings! AT b0, BOX 11, NGORA

Of Registration Number; 9\3294m¢glﬁ>ﬁ>{e s o

4.........pl,Jrsuing a Masters’
Degree/Postgraduate Diploma / Bachelor’s Degree ... zlhoe's Necnzz

He/ she is required to carry out an academic research on the topic

L. PAC.. QF «STHROL.. MAMALEME T (Dnna TTEES. OR. TiHe

JCAD Emnlg.. PELPeR ot OR B ERRERS L 2 M
Leif IN MhoRa Tewrd By Ml .

and thereafter produce a well bound hard cover research report (MAROON) in color for
undergraduate and three (BLACK) copies for Postgraduate students as a University
requirement for the award of a degree/diploma in the academic discipline that he / she is
pursuing.

We shall be grateful for the help you may offer to him or her accordingly.

Thank you.

Yours faithfully,

\ { - ath
~\l\ i\ )y 7ED B

—~4Y
PR
AX

Mr. Akampurira Timothy

Academic Registrar
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APPENDIX VIII
A MAP OF NGORA DISTRICT SHOWING THE AREA OF STUDY

Appendix 1 8:A Map of Ngora District showing the study area
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